· is attending a secure, alternative education program, which is a highly structured and consistent setting with intervention and follow through. Students are seen by a therapist a minimum of once per week on a one on one basis, in addition to small group sessions. Faculty, which is highly experienced and trained in dealing with troubled students, provides emotional support. Class sizes are not to exceed 15 students. Students participate in a behavior modification program, which allows them to earn up to 3 points per period in the areas of effort, participation and behavior. The level based behavior modification system is program wide, with students who have earned 80% of their points for the week choosing from a variety of activities on Friday afternoons. 

· Instruction in pre-vocational skills is provided, including work readiness and social skills.
Section II

 Present Levels of Academic Achievement: 

Input from academic teachers

(Lit Lab example) *’s performance indicates * is currently instructional at the  grade level for spelling. A QRI was administered for reading comprehension, indicating that * is functioning at a  grade instructional level. A CBA was administered for fluency. The assessment indicated * is currently functioning at the  grade, with  words correct with  errors. A CBA (Go My Access) demonstrates that * is capable of receiving a score of  out of a possible 4 based on the PSSA rubric. * writing broke down into the following scores- Focus and Meaning = , Development and Content = , Organization = , Language Use and Style =  and Mechanics and Conventions = .

Present Levels of Functional Performance: 

* participated in an exit examination in the beginning of January ____. The Wonderlic Basic Skills Tests is a measure of basic language and math skills. Scores are reported for Verbal (language) Skills, Quantitative (math) Skills, and Skills Composite (language and math together). All scales have a range of 0 to 500. CAT-Pickering's goal has been for students to attain a scaled score of a minimum of 350 on both the verbal and quantitative subtests to demonstrate mastery of basic skills required for workplace success, unless they receive direct instruction in Language Arts and/or Math. Students to which this pertains are to score a minimum of 265, which indicates basic skills competency. Students who do not achieve these cut scores are remediated and retested. * scored ___ points in Math and ___ points in Reading, which will result in further remediation prior to his/her retest.

* participated in the Pennsylvania System of School Assessment as a junior in _____. The results indicated that he/she was below basic in reading and math. Additional instruction was provided, and * was retested in the fall of 2005. Although he/she demonstrated an improvement of 185 points in Reading, there was no improvement in Math, and both areas remained Below Basic.
* participated in an exploratory program, participating in ________, _____________ and __________. At the conclusion of his/her rotation, * decided he/she would remain in ________.
Discipline

Attendance

Career Scope

Input from occupational instructor

* participated in an exploratory program, participating in *, * and *. At the conclusion of his rotation, * decided he would remain in *. 

Discipline  

When necessary, Behavior Rating Scales-

Antecedents:

Asked to do something

Attention given to others

Ongoing behavior interrupted

Bored- no materials/ activities

Could not get desired item

Appeared to be in discomfort

Loud/ disruptive environment

Other student provoked

Transitional time

Nothing out of the ordinary
Behavior of concern:

Off task (what does it look like? Talking, sleeping, writing notes?)

Disrupts class activities (what does it look like? Talking, sleeping, writing notes?)

Noncompliance

Physical/ verbal aggression

Inappropriate language

Disrespectful

Work completion

Provoking/ teasing/ harassing others

Property destruction

(Include frequency, intensity, typical time for de-escalation, location, typical time of day)

 Involvement in General Curriculum:

Because of *’s learning disability in basic reading and reading comprehension, * involvement in the general curriculum will need to be modified in terms of the method of instruction and the number of repetitions required for mastery. Therefore, * should be able to progress in the general curriculum at a somewhat slower pace than * non-exceptional peers with multi-modal presentations, increased repetitions, and testing modifications in nonreading areas.

Because of *’s emotional concerns, * involvement in the general curriculum will need to be modified in terms of classroom structure and behavioral support. Therefore, * should be able to progress in the general curriculum at a rate comparable to * non-exceptional peers with a highly structured learning environment and a positive behavioral support plan.

In spite of *’s learning disability in written expression, * can actively participate in the general education curriculum. However, * needs materials presented in a visual manner with more time to complete assignments.

Because of *’s disability in basic reading skills and reading comprehension, *’s involvement in the general curriculum will need to be modified in terms of the amount of material * can cover and the rate at which * will progress. Therefore, * should be able to progress in the general curriculum with adjustments in the depth and breadth of material and slower rate of progress than * classmates.

Because * has difficulties as described in the present education levels, involvement in the general curriculum will need to be modified in terms of the amount of material * can cover, the manner it is presented and the rate at which * will progress. Therefore, * will not be able to progress in the general curriculum without significant adjustments in the depth and breadth of material and at a slower rate of progress than * classmates.

Because of *’s learning disability * can not read on level material. * involvement in the general curriculum will need to be modified in terms of the amount of material presented. With appropriate support, * should be able to be successful in the general education curriculum.

Due to *’s need for learning support, * needs are best met by an adapted curriculum that is individualized, highly flexible and delivered in a small group. The intensive support from the professional and paraprofessional staff, as well as the numerous curriculum adaptations, are necessary to facilitate success in school. Therefore, * is unable to participate in the general education setting.

* is unable to keep pace with the written assignments in the general education curriculum without extra time and support in expressive writing, including proofreading due to * learning disability. All long term written assignments must be broken down into smaller units and checked by * teacher after each step.

Because of the severity of *’s learning and behavioral needs, * requires an adapted curriculum which addresses * learning and behavioral needs. This program will provide small group or individualized instruction in all aspects of * educational program. * requires daily support from professional and paraprofessional staff. These supports are necessary to facilitate success in school. Therefore, * is unable to participate in a general education setting.

III. PSSA/ Testing accommodations:

Quietly repeat directions.

Have * demonstrate an understanding of the directions.

Accompany oral directions with written directions.

Cue * to remain on task.

Read test items (for math and writing prompts only).

Check periodically to make sure * is marking in correct spaces.

Provide written steps for directions.

Highlight key words or phrases in directions.

Mask portions of test to direct *’s attention to specific areas.

Allow * to answer questions orally.

Allow * to mark responses in the test booklet.

Permit additional breaks during the testing session.

Increase flexible scheduling.

Provide flexible scheduling.

Test in separate room or in small group to reduce distractions.

IV. Transition Services

OUTCOME: * may possibly be interested in pursuing post secondary education or training following high school.

ACTIVITY/ SERVICE: -OVR will be contacted to determine eligibility for post secondary education or training through their agency. Location (for all): CAT-Pickering Frequency: Upon Parents' permission Agency (for all): CCIU

-* will be given a checklist to follow with regard to the steps of investigating and applying to facilities of his choice.

Frequency: At the IEP meeting, and annually thereafter

-* will be provided with support and assistance in investigating post secondary education and training facilities, in addition to the completion of the necessary forms. Frequency: As applicable

*See attached Course of Studies outline
Investigate admission requirements of programs of interest.
Instruction provided in note taking skills, decoding skills, reading comprehension and math computation.

Post Secondary Education and Training


John anticipates the goal of post secondary education


John anticipates the goal post secondary technical/vocational training


John and the IEP team do not anticipate the goal of post secondary training (only to be used for students with multiple disabilities students who may be attending a day program after graduation)

Activities/Services for Post Secondary Education and Training


Instruction in self - advocacy skills*


Information provided on accessing accommodations


Support and instruction will be provided for the development of note-taking skills*


Support and instruction will be provided for the development of organizational skills*


Complete interest inventory


Utilize on-line vocational assessment tools


Information provided regarding career academies


Instruction provided in decoding skills*


Instruction and support provided in reading comprehension*


Instruction and support provided in math computation*


Create portfolio

OUTCOME: * will be prepared for competitive full time employment in a career for which he demonstrates both interest and aptitude. 

ACTIVITY/ SERVICE: -* will be provided with the opportunity to investigate various careers available within his chosen occupational program through research, attendance at a variety of presentations, field trips and counseling. 

Frequency: Daily when school is in session.

- Occupational training will be provided in an occupational program in which * has demonstrated both interest and aptitude. Frequency: Daily, when school is in session

-* will be provided with the academic instruction necessary in Language Arts and Math that will enable him to successfully complete job related functions. Frequency: Daily, when school is in session

-* will be provided with instruction in the preparation of a resume and completion of job applications, as well as the practice of interviewing skills. Frequency: At the minimum, during his senior year in the mandatory World of Work class.

Employment 


John anticipates the goal of competitive employment after completing post secondary training


John anticipates the goal of competitive employment without support


John anticipates competitive employment with support


John anticipates attending an adult day program (only to be used for students with multiple disabilities who may be attending a day program after graduation

Activities /Services for Employment


Complete interest inventory


Instruction and support in developing self-advocacy skills*


Create portfolio


Participate in vocational assessment


Information provided regarding Career and Technical School


Provide information regarding the office of mental health/mental retardation


Support and instruction on completing job applications*


Information provided regarding the acquisition of working papers


Development of reading comprehension skills*


Social skills training*


Participation in pre-vocational activities*


Participate in activities to increase strength and stamina*
Develop work related skills

Practice interviewing skills

Practice the completion of a variety of job applications

Investigate career/ job options
OUTCOME: It is anticipated that * will eventually live independently.

By completing the activities described above, and obtaining employment, * will be able to live independently.

Independent Living


John anticipates the goal living in the community independently


John anticipates the goal living in the community with support


John anticipates the goal of shared living


John anticipates the goal of living with his family (only to be used after discussion with the parents)

Activities/Services for Independent Living


Provide instruction in civic, voting process*


Provide instruction in consumer math or functional math skills*


Provide instruction in daily living skills (cooking, laundry)


Provide instruction on reading maps and schedules*


Provide instruction and support with organizational skills*


Provide information regarding public transportation


Provide information regarding the office of mental health/mental retardation


Provide information regarding the availability of school clubs

 Linkages (if necessary):

Chester County Department of MH/MR- (610) 344-6265- Employment, therapy, case

        management

Community Services of Devereux (Phoenixville)- (610) 935-0850- Therapy, vocational

Human Services (Downingtown)- (610) 873-1010- Therapy, vocational

Creative Health (Spring City)- (610) 948-6490- Therapy, vocational

Creative Health (Pottstown)- (610) 326-9250- Therapy, vocational

Office of Vocational Rehabilitation- (800) 221-1042- Vocational counseling, evaluation, 

       training

Chester County Association for Children with Learning Disabilities- (610) 869-8622- 

       Support group

Children and Adults with Attentional Deficits- (610) 429-0109- Support group

Chester County Department of Drug/ Alcohol- (610) 344-6620- Referral for counseling. 

      treatment

Comprehensive Employment Services- (610) 696-8090- Work readiness, job development 

Chester County Transition Council- (484) 237-5033- Questions about transition to adult 

      Life

www.pacareerlink.state.pa.us- Listing of job openings within the state of Pennsylvania

V. Goals and Objectives:

1. BEHAVIOR


Interpersonal:

· Given a verbal prompt from the teacher, * will identify triggers that led to a conflict with a peer on at least 4 of 5 consecutive incidents

· When presented with a previously agreed upon visual cue from an adult, * will verbally express disagreement without using profanity or making derogatory comments on 4 of 5 consecutive episodes.

· Given a direction or redirection from a teacher or assistant, * will comply with the first request without argument or negative comment on 4 of 5 times when the situation occurs.

· Within a small group social skills lesson or in a journal, * will state 3 positive attributes of self during 3 weekly sessions over a 6-week unit.

· Self –regulation:

· In response to the presentation of agreed upon verbal and visual prompts faded to elimination, * will select and apply 1 of the learned adaptive responses when confronted with feelings of frustration achieving 100% in at least 2 settings with at least 2 different adults.

· With decreasing verbal and visual cues from the teacher to no more than 1 cue, * will refrain from aggressive physical contact with peers for at least 15 consecutive school days.

· With fading verbal and visual cues from teacher to zero, * will access teacher attention by raising * hand and remaining quiet with no 

      more than 2 calling outs or out of seats per day.

· Given a teacher directed whole group lesson in a small classroom setting, * will increase in-seat behavior to a 30 minute period with no more than 1 adult cue as observed on 1 randomly selected period each day with mastery on 4 out of 5 consecutive days.

· In a one to one setting with an adult, when asked to describe what occurred and given successfully fewer guiding questions to no more than 2 cues, * will verbally state * observation of * own behavior in a given emotionally charged situation, with * description in alignment with the adult’s on 3 consecutive attempts.

· In a small classroom setting, following teacher directions and opportunity for clarification, * will attempt and persist with a new academic task for at least 5 minutes without engaging in off-task behavior on 4 of 5 consecutive opportunities.

· In a one to one discussion with teacher, with decreasing number of prompts to no more than 1, * will verbally express 3 examples of successful academic performance on tasks * deemed as too difficult on 4 of 5 consecutive weekly attempts.

· In a reflective journal shared only with the teacher and parent, * will write a self-report of * school experience indicating increasingly positive self-concept with 4 of 5 consecutive entries reflecting positive overall tone and majority of positively toned sentences.

· When given a previously agreed upon visual cue from an adult, * will seek clarification from the teacher when the material/directions are not clear without making negative self statements, on 9 of 10 consecutive occurrences.

· * will remain seated during instruction, speaking only at appropriate times.

· Given verbal or written instructions for “chunks” of classwork, * will complete the required work in the time frame stated by the instructor. After * finishes each “chunk,”  * will check with the instructor for the next task and/or break.

· * will judge * own need for supplementary instruction, seeking assistance when appropriate.

· Organization

· Given 1 daily reminder and offer of assistance from the teacher, * will write a completion plan and complete project requiring up to 5 – 30 minute tasks, with completion of all tasks within the given timeline.

· Given oral and/or written directions for homework assignment, * will complete all required assignments, with a maximum of 5 late graded assignments per subject, per week, as evaluated through the instructor’s grading system and checked on a weekly basis.

· Given oral and/or written directions, * will bring all necessary materials to each academic and vocational class, as observed on 4 out of 5 consecutive random checks per quarter.
· Using the following list of behaviors,

· (student) will demonstrate 3 out of 4

· behaviors over 5 surveys:

· 1. Record assignments accurately in

· agenda/planner of his choice.

· 2. Make a plan for completion of longer

· term projects.

· 3. Make a plan to prioritize completion

· of daily assignments.

· 4. Turn in assignments on time.
(Methods of Evaluation include daily teacher checklists, behavior graphs, grades, and self-assessment with an 80% success rate)

      2. Math

If in Math Lab.-

After direct instruction in the area of Math, and given a minimum of 7 math calculation problems and 3 math application problems weekly, involving all four operations of integers, rationales, decimals, percents, measurement, probability, and statistics at the 5th grade instructional level *student* will provide correct written responses on at least 80% of his/her answers on 3 consecutive attempts.2.1, 2.6, 2.7, 2.8 2.9
How the child’s progress will be measured:

Curriculum Based Assessment, Teacher Made Tests and Standardized Testing

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.

    3. Literacy Lab

If in Lit. Lab.-

Given  reading encoding/decoding, comprehension and fluency instruction, Student will improve his/her reading comprehension instructional level to the ____ grade level (80% accuracy), his/her reading fluency instructional level to _____ grade (orally reading a minimum of 120 words per minute with 2 or fewer errors) and spelling instructional level to the ________ grade (90% accuracy). Each on 3 separate and consecutive assessments. Standards 1.1, 1.2, 1.3

How the child’s progress will be measured:

Curriculum Based Assessment, Teacher Made Tests and Standardized Testing

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.

If in Lit. Lab.-

Given writing instruction, Student will write a 5  paragraph essay and earn a score of 3 or above on all 5 writing domains: focus, content, organization, style and mechanics, as assessed by the attached writing rubric.  Standards 1.4, 1.5

How the child’s progress will be measured:

Curriculum Based Assessment, Teacher Made Tests and Standardized Testing

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.
 

In response to verbal prompting and modeling, and using graphic organizers, John will follow a learned writing process to produce narrative, informational, and persuasive writing pieces containing at least five paragraphs that support a topic or theme, each paragraph consisting of a topic sentence related to the topic or theme of the piece, at least three supporting detail sentences of varied complexity, and a concluding or transition sentence where required, with correct spelling of ____% of total non-sight words used, correct capitalization of ____% of proper nouns and words beginning sentences, correct use of punctuation in ____% instances requiring punctuation, and correct grammar in ____% of total sentences, in 3 of 3 consecutive samples of each type of writing.
 

In response timed writing prompts, and given ___ minutes for planning, Mary will produce a written paragraph consisting of a topic sentence and at least three supporting detail sentences, suing vocabulary consistent with her instructional reading level, at _____ word sequences correct per minute, in response to four of five consecutive novel writing prompts.
 

In response to verbal prompts and modeling faded to elimination, and using a graphic organizer, Jake will follow a learned writing process to produce narrative, informational, and persuasive pieces that score a level 8 in Spelling, a level 8 in Grammar/Sentence Structure, and level 7 in Sequence and Organization, a level 6 in Word Choice/Vocabulary, a level 9 in Capitalization, and a level 5 in punctuation, as measured on the attached rubric, on 3 of 3 consecutive probes of each type of writing.
4. Organizational/ Support

· Given oral and/or written directions for homework assignments, * will complete all required assignments, with a maximum of 2 late and 0 incomplete assignments per subject per two weeks, as evaluated through the instructors’ grading systems.

· Given oral and/or written directions, * will bring all necessary materials to each academic and vocational class, as observed 4 out of 5 consecutive random checks per quarter.

Given oral and written directions in conjunction with guided practice, (Student) will obtain a minimum score of 3 out of the 4 or 5 rankings provided, per marking period, using the Employability Skills Checklist (see attached) as a rubric, as evaluated by teacher records and student interview.

How the child’s progress will be measured:

Rubric and interview

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.

Given the necessary information, (Student) will initiate a conference with his/her teacher if his/her grade falls below a C to create an action plan and implement interventions as measured weekly through the monitoring checklist and evaluated through teacher-student interview and grade improvement, and documented 3 out of 4 weeks.

How the child’s progress will be measured:

Checklist, Interview, Gradebook

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.

Given verbal prompts, (Student) will track his/her progress in his/her classes by obtaining current information from his/her teachers and participate in a monthly conference with his/her Teacher of Record to share that information with his/her information in alignment with the adult’s on 3 consecutive attempts, as based on student-teacher interview and correspondence with weekly monitoring checklists.

How the child’s progress will be measured:

Interview and checklist

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.

After meeting with his/her Guidance Counselor and given a checklist (see attached), (Student) will complete the steps to the college admissions process and check off steps as they are completed by the end of his/her senior year of high school as evaluated monthly by his/her teacher through student and counselor interview and review of the checklist.

How the child’s progress will be measured:

Interview and checklist

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.

- Given instruction in Language Arts and Math, (Student) will acquire the reading skills, sight word vocabulary, written language, money and time calculation skills necessary to meet minimal entry level employment requirements, as demonstrated through consistently earning 80% correct on three consecutive attempts, using curriculum based assessments. (For our lower level students)

How the child’s progress will be measured:

Curriculum Based Assessment

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.

-Given clear and explicit expectations, (Student) will demonstrate the skills necessary to report regularly and timely to a worksite in order to meet the minimum requirements to maintain employment by attending school on a daily basis, missing no more than 2 days per marking period, and being late no more than twice a marking period, as evidenced by attendance records.

How the child’s progress will be measured:

Attendance Records

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.

-Given oral and written instruction, in conjunction with guided practice, (Student) will conduct a career exploration using several different sources of information, and identify the procedures and techniques for a successful job search, as evaluated through the writing of a resume and cover letter, and participating in a minimum of one mock interview, according to curriculum based assessment (see attached interview scale), by the end of his/her senior year.

How the child’s progress will be measured:

Curriculum Based Assessment

When reports of progress will be provided:

Progress reports will be mailed mid-marking period and report cards sent home at the end of each quarter.

VIA. Specially Designed Instruction: Be as specific as possible!

Location- CAT-Pickering (all academic and occupational classes) 

Projected Beginning date- Implementation date of the IEP 

Frequency- Daily

                       Weekly

                       Monthly

                       As applicable

Lessons should focus on real life academics with adapted levels and rate of instructional 

       techniques.

Needs a highly structured and consistent setting with intervention and follow through.

Strong visual cues for directions (steps written on board, directions posted on wall, handouts).

Verbal interaction to check for understanding.

Extra time to review and correct written responses, not to exceed 10 minutes.

Repetition of newly learned materials.

Advanced organizers utilizing notebooks and folders for organization.

Structured study guides to increase organization of study matter.

Preferential seating in close proximity to the teacher.

Preferential seating away from distractions (i.e. windows and doors).

Realistic goals to work toward.

Keep directions clear and concise.

Reasonable time extensions for (project completion, test, assignments) may be allowed as 

      needed, not to exceed one additional day.

Allow use of calculator for assignments and tests.

Facilitate access to a computer with a spell check for completion of essays, reports, or 

       writing assignments in excess of 1 paragraph.

Accept reasonable approximations of spelling in content subjects for grading purposes.

Allow * to have tests read to *.

Give instructional feedback that is immediate, specific and objective.

Provide oral discussion prior to writing.

Opportunities provided for oral discussion before and after reading to increase comprehension.

Access to a quiet, alternate setting (Academic Support or a small group instruction room) to 

         complete tests and assignments at student or teacher request

Up to 45 minutes extended time to complete essay tests if requested by *

Access to Learning Support staff to discuss reading assignments over one page in length

ACADEMIC ACCOMMODATIONS 

1. Reduce the number of problems (or items) on the page.

2. Use a highlight marker to identify key words, phrases or sentences for the student to read; identify the beginning of a task and the end by highlighting.

3. Remove pages from workbooks or reading material and present these to the student one at a time rather than allowing the student to become anxious with the length of workbooks or texts.

4. Outline reading material for the student at his/her reading level, emphasizing main ideas.

5. Tape record material for the student to listen to as he/she reads along.

6. Read tests/quizzes aloud for the student.

7. Tape record tests/quizzes for the student.

8. Make a bright construction paper border for the student to place around reading material in order to maintain his/her attention to the task; allow the student to use a paper strip or ruler to hold his/her place on each line.

9. Provide manipulative objects for the student to use in solving math problems; encourage use of a calculator.

10. Rearrange problems on a page (e.g. if crowded, create more space between problems).

11. Use graph paper for math problems, handwriting.

12. Tape record directions

13. Have peers deliver directions or explanations.

14. Allow more time to take tests or quizzes.

15. Allow student to use an egg timer to remind him/her when to change tasks.

16. Provide self- checking materials so that student can check own work before turning in.

17. Provide earphones and the opportunity to use them for listening to music or simply blocking out sound.

GENERAL PRINCIPLES OF BEHAVIOR MANAGEMENT

1. Reinforce desired behaviors

2. Make behavioral expectations clear

3. Establish rules

4. Reinforce students who meet behavioral expectations instead of criticizing a student who displays inappropriate behavior

5. Write contracts for specific behavioral change

6. Have parents and school staff agree upon expectations and procedures 

7. Evaluate task, work environment and reinforcers; make changes in any and all of these to accommodate the student’s individual needs

8. Establish routines

9. Allow natural consequences to occur, but provide opportunities for redemption when student makes a mistake

10. Never use academic work as a punishment

11. Do not reinforce inappropriate behavior

12. Teach self-control; gradually increase expectations for self-regulation

ACCOMMODATIONS FOR MANAGING BEHAVIOR

1. Monitor and limit situations that trigger inappropriate behavior (e.g. having to wait, task length, task difficulty, peer involvement)

2. Provide distraction-free learning environment

3. Provide in each class all necessary materials for doing school tasks (e.g. pencils, paper, notebooks); keep materials on hand in the classroom at all times; provide duplicate sets of textbooks for home and school

4. Provide time for student to organize day; assist with organization

5. Provide help at school with homework

6. Maintain close teacher/ student contact; visual, verbal and physical

7. Set realistic expectations; provide models for correct performance

8. Do preliminary evaluation before grading papers; allow students to make corrections before turning in work

9. Maintain variety in reinforcers 

10. Use a  more desirable activity to reinforce completion of a less desirable activity.

11. Use contracting to individualize, specify expected behavior and identify reinforcers.

12. Allow student to select method for responding to an assignment (e.g. orally, in writing, with a project).

13. Maintain a full schedule of activities (no down time).

14. Intervene early when any form of conflict occurs.

15. Use predetermined signals to alert student to stop an inappropriate behavior.

16. Encourage student to chart own behavior ( e.g. task completion).

17. Do not ignore behavior as an excuse for not intervening.

18. Use time out to help the student resolve problem behavior.

19. Use removal to prevent escalation of inappropriate behavior, destruction of property, or danger to self or others.

BEHAVIOR

Prevention of behavior of concern:

Modeling and teaching skills for staying on task such as use of timers, "chalk-talk", and use of energy release manipulatives 

Verbal feedback

Proximity seating

Warnings and cues for upcoming triggers

Low-pressure pleasurable task following challenging task

Post behavior expectations 

Structured opportunities for movement

Parental involvement/communication

Non-verbal cues

Behavior contracting

Ask guiding questions to cue desired behavior

Use calm voice when student is emotionally charged

Non-confrontational approach

Tickets or passes for reflection area

Guided journal writing

Teach coping skills, relaxation strategies, anger management, conflict resolution

Pair teacher and self-evaluation

Self-monitoring, self-validation, self-advocacy

Access to mental health specialist

Behavior Plan
1. Provide social skills training embedded throughout the day.

2. Provide clear expectations for behavior across all school settings throughout the day and review them with * frequently.

3. Give frequent and immediate praise for appropriate behavior, completion of tasks, and use of anger management strategies.

4. Teach, model, prompt and practice using anger management strategies.

5. Provide frequent feedback on performance.

6. Provide opportunities to move area during instruction, or independent practice, if * perceives that other students are bothering him.

7. Build and nurture rapport with positive interactions and redirections.

8. Check in with * during independent seatwork to check for understanding and provide encouragement, as well as frequent praise.

9. Prompt * to talk with staff when he is getting upset or frustrated.

10. Provide * with opportunities to discuss classroom and outside issues with staff when frustrated in a neutral area.

Replacement Behaviors:

1. * will use anger management strategies (e.g. movement to self time-out area, talking to staff, asking to be moved) when presented with antecedents that lead to behaviors of concern.

2. * will speak respectfully to peers and teachers by using kind words, appropriate tone and volume, and respectful gestures.

3. * will ignore inappropriate behaviors of other students.

4. * will follow directions the first time asked.

5. * will communicate appropriately through words when he is upset or frustrated.
Reinforcement of desired behavior: 

Reinforcement system or Level system/ privileges/ leadership roles – established between student and teacher and based on school/ES program policy

Positive regard from students and teacher

Increased self-esteem

Improved academic performance

Positive communication with parents/guardians
1. When * uses anger management strategies, reinforce him immediately for making a good choice, provide him with verbal praise for using appropriate strategies (e.g. “Great job ignoring the situation and refocusing on the task at hand.”).

2. When * speaks respectfully to peers and staff with words, tone/volume, and gestures, reinforce him with verbal praise and rewards (e.g. bonus points, extra behavior modification time, extra opportunities for helping/aiding in the classroom).

3. When *ignores inappropriate behavior of other students, reinforce him with verbal praise ( e.g. “Great job ignoring negative peers and not reacting to instigation.”).

4. When * follows directions the first time given, reinforce him with verbal praise (e.g. “I am impressed and very proud of the way you were ready to work and followed directions.”).

5. When * communicates appropriately when he is upset or frustrated, reinforce him with verbal praise (e.g. “I am proud of you for remaining calm and talking about what was bothering you.”).
Consequences for behavior of concern: 

Verbal redirection to activity

Required to continue activity

Ignoring

Further explanation of task

Reflect efforts in school grades, school progress

Reevaluation of behavior plan and/or placement 

Behavior processing sheet for re-entry to classroom

Response cost system

Structured time-out procedure

School consequences

Feedback to parents/guardians

Incomplete assignments should be completed during student’s free time

Removal of privileges in accordance with Reinforcement system or Level system

When * performs behaviors of concern, administer the following procedures to decrease inappropriate behaviors:

When * uses inappropriate language towards peers and staff, focuses on other students whom should be ignored, refuses to speak with staff when frustrated or upset, or refuses to follow directions, quietly remind him of the expectations, give clear directions (usually involving a choice between positive behavior or going to time out), and give him time to respond to those directions. When calm, he will be provided the opportunity to solve the problem with staff and discuss the proper anger management techniques to utilize. If the behavior continues and is a threat to peers’ or staffs’ safety, he will be removed to the crisis area and given time to solve the problem with staff.

VIC. Supports for school personnel:

Communication and collaboration between occupational, general education and special education staff to provide assistance and monitor progress (Frequency=a minimum of once per week.)

Review SDI with every school service provider. (Frequency= at the beginning of each semester)

VID. Extended School Year:

After reviewing the 7 factors outlined in Chapter 14.132 (2), the IEP team has determined that * is not in need of ESY.
Due to the severity of Nicholas’s academic and behavioral difficulties, the IEP team has determined that he is eligible to receive ESY services. Nicholas requires the structure and instruction in order to make meaningful progress. 
After reviewing the 7 factors outlined in Chapter 14.132(2), the IEP team has determined that * requires ESY based on the following factors:

1. *’s social and emotional disability: A highly structured educational program is essential to facilitate the maintenance of *’s skills and behaviors learned during the school year.

2. Continuous progress: The emerging skills in reading, writing and math needed to move * closer to expected grade levels will be negatively impacted by successive interruptions in his educational program and may result in a loss of skills.

The IEP team has determined that * is eligible for ESY services, as he has failed to make progress in his school behaviors and requires the high structure of a full time residential placement to maintain behaviors. The IEP team feels that disruption in services would prohibit progress toward *’s IEP goals and delay his progress toward mastering and consolidating the skills and behaviors necessary to function as an independent, self-sufficient person.
VII. Explanation of the extent student will not participate in the regular education class: 
Until Carlos acquires the self-regulatory and compensatory skills described in his measurable annual goals, the emotional stressors of the regular classroom during academic class instruction may limit his meaningful participation in instruction and activities with non-disabled peers during those times, even with whole class and child specific adaptations to instruction, instructional grouping, behavior interventions and the instructional environment, even with curriculum modifications. The lower total student population and greater similarity of need among peers in the alternative education/ special education classroom will enable Carlos to make meaningful progress in the general curriculum that would not otherwise be possible.
Instead of "graduating on goals and objectives"  - " will graduate upon successful completion of (student's) planned course of study."

· will participate in the general education curriculum at his instructional level with appropriate accommodations. If re-teaching and practice is needed, it will occur as necessary within the classroom. 

attending a secure alternative education program.

* is participating in an alternative education program to fulfill requirements necessary for graduation, along with non-disabled peers.
The IEP team has determined that * will receive direct instruction in Language Arts (7 1/2 hours per week for one semester) and Math (7 1/2 hours per week for one semester) due to the instructional levels discussed in the Present Levels of Educational Performance as a result of his/her specific learning disability in reading comprehension and math.  Social Studies and Science will be provided through the general education curriculum, with academic support available as frequently as deemed necessary by the general education teacher, learning support teacher, * or the parents.

Math and remaining courses needed to meet graduation requirements will be taken in the mainstream with Academic Support offered by the Learning Support staff, despite his/her classification as Other Heath Impairment. * has completed Language Arts for the current school year during the first semester, and does not require any further Special Education classes prior to graduation in June.

Due to *'s behavioral and educational needs as a result of his/her classification of Emotional Disturbance, the IEP team has determined that * will receive all academic instruction in an emotional support class. 

· will not participate in the general education curriculum for (Language Arts/Math). Due to the severity of *'s specific learning disability in reading and math, the IEP team has determined that * needs can best be met in a learning support class.

Per Andy Faust:

Replacement Instruction- Use when teaching skills not within the scope of grade-level curriculum (DI)

· requires replacement instruction to meet the outcomes identified in his/her measurable annual goals in [phonological awareness, reading decoding, reading fluency, reading comprehension, math calculation, math reasoning, written language, writing fluency, listening comprehension, expressive language, pragmatic language, social skills, attention, study organizational skills, learning related behavior, transition related vocational skills, Braille reading and writing, sign language, gross motor development,__].This instruction will require direct, explicit teaching of skills that are not within the scope of grade level curriculum. Modification of the general curriculum to reduce or eliminate grade level outcomes, together with parallel instruction provided by special education or other staff, or provided through use of technology-assisted learning, would allow such skills instruction to occur within the regular classroom. The simultaneous delivery of unrelated parallel instruction, however, would be mutually distracting and would deny * any meaningful interaction with his/her peers. During such instruction, * could not participate in the instruction or activities in which his/her nondisabled peers would be engaged. The required replacement instruction will therefore occur in a special education classroom, during which time * will not be participating in regular classroom instruction and activities in _____. 

Supplemental Instruction- Use when the teaching of skills within the general curriculum requires supplemental support outside the regular classroom.

Even with curriculum modification and the use of the adapted instruction, texts, materials, equipment, and assessments described in Section VI of this IEP, the level and rate at which * will learn new skills and content from the general _______ [curriculum, curricula] will require supplemental instruction to pre-teach and re-teach, and provide practice opportunities with those skills and that content for which he/she will be responsible. Providing the level of required pre-teaching, re-teaching and practice during regular classroom instruction will cause * to miss instruction in, and the ability to participate in, activities related to new skills or content that he/she will need. The required pre-teaching, re-teaching and practice thus will occur in a special education classroom, during which time * will not be participating in regular classroom instruction and activities in _________.

Supplemental instruction will be used when the teaching of skills within the general curriculum require supplemental support outside the regular classroom. If re-teaching and practice is needed, it will occur in the resource room as needed.
Distraction/Over Stimulation- Use when the environment or instruction in the regular classroom cannot be adapted or modified enough to enable meaningful progress in the general curriculum in that setting. (ES)

Until * acquires the self-regulatory and compensatory skills described in his/her goals, the [sensory stimuli, social stimuli, emotional stressors] of the regular classroom during ___ instruction will prevent him/her from meaningful participation in instruction and activities with nondisabled peers during that time, even with whole-class and child-specific adaptations to instruction, instructional grouping, behavior interventions, the instructional environment, and with curriculum modifications, that would reduce the adverse effects of such [stimuli stressors]. The lower total student population and greater similarity of need among peers in the special education classroom will enable * to make meaningful progress in the general _________ [curriculum/curricula] that would not be possible at this time, in the regular classroom. 

Explanation of the extent student will not participate in general education curriculum: 
The need for supplemental instruction in the area of social skills and in the area of behavior intervention strongly outweighs the benefit that Carlos would derive from participation in regular classroom instruction without counseling, even with substantial modification of the general curriculum and with adapted instruction, instructional grouping, texts, materials, equipment, and assessments. The needed supplementary instruction will therefore occur in the special education classroom during social skills instruction in the regular classroom.
Per Andy Faust:

Balance of Benefits- Use to explain which regular class instruction will be displaced by replacement or supplemental instruction.

The need for [replacement instruction/ supplemental instruction] in [name of skills area or subject in which student will receive replacement or supplemental instruction] strongly outweighs the benefit that * would derive from participation in regular classroom instruction in _______, even with substantial modification of the general curriculum and with adapted instruction, instructional grouping, texts, materials, equipment, and assessments. The needed [replacement instruction/ supplemental instruction] will therefore occur in the special education classroom setting during ________ instruction in the regular classroom.

To address *’s significant skill deficits, the IEP team has determined that * requires (Literacy Lab./ Math Lab.) each semester in lieu of (Science/ Social Studies).

* will receive all academic instruction through the general education curriculum, with availability of Learning Support.

The curriculum in the learning support (emotional support) classroom is a parallel curriculum. Therefore, * will receive the same curriculum in Science and Social Studies classes as non-disabled peers in general education classes.

Penn data numbers:

                          Column 1           Column 2          Column 3     Column 4        Column 5

O DI classes          1.25                       0                       0                  32.5                   3.8

1 DI class               3.75                       0                     3.75               32.5                  11.5

2 DI classes            7.5                         0                      7.5                32.5                     23

3 DI classes           11.25                      0                      11.25            32.5                  34.6

4 DI classes             15                         0                        15               32.5                    46

Part time- 1 DI- 3.75 =  25%

Speech, OT, PT, one on one aides, etc. must be entered, also.

