INDIVIDUALIZED EDUCATION PROGRAM (IEP)
Student’s Name: 

INDIVIDUALIZED EDUCATION PROGRAM (IEP)
School Age
	Student’s Name:
	

	IEP Team Meeting Date (mm/dd/yy):
	

	IEP Implementation Date (Projected Date when Services and Programs Will Begin):
	

	Anticipated Duration of Services and Programs:
	

	Date of Birth:
	

	Age:
	

	Grade:
	

	Anticipated Year of Graduation:
	

	Local Education Agency (LEA):
	

	County of Residence:
	
	
	

	Name and Address of Parent/Guardian/Surrogate:
	Phone (Home):
	

	
	
	Phone (Work):
	

	
	

	
	

	
	

	Other Information:
	


The LEA and parent have agreed to make the following changes to the IEP without convening an IEP meeting, as documented by:

	


	Date of Revision(s)
	Participants/Roles
	IEP Section(s) Amended

	
	
	

	
	
	

	
	
	


IEP TEAM/SIGNATURES
The Individualized Education Program team makes the decisions about the student’s program and placement. The student’s parent(s), the student’s special education teacher, and a representative from the Local Education Agency are required members of this team. Signature on this IEP documents attendance, not agreement.

	Role
	Printed Name
	Signature

	Parent/Guardian/Surrogate
	
	

	Parent/Guardian/Surrogate
	
	

	Student*
	
	

	Regular Education Teacher**
	
	

	Special Education Teacher
	
	

	Local Ed Agency Rep
	
	

	Career/Tech Ed Rep***
	
	

	Community Agency Rep
	
	

	Teacher of the Gifted****
	
	

	
	
	


*
The IEP team must invite the student if transition services are being planned or if the parents choose to have the student participate.

**
If the student is, or may be, participating in the regular education environment

***
As determined by the LEA as needed for transition services and other community services

****
A teacher of the gifted is required when writing an IEP for a student with a disability who also is gifted.

One individual listed above must be able to interpret the instructional implications of any evaluation results.

Written input received from the following members:

	


Transfer of Rights at Age of Majority
For purposes of education, the age of majority is reached in Pennsylvania when the individual reaches 21 years of age. Likewise, for purposes of the Individuals with Disabilities Education Act, the age of majority is reached for students with disabilities when they reach 21 years of age.

	PROCEDURAL SAFEGUARDS NOTICE


I have received a copy of the Procedural Safeguards Notice during this school year. The Procedural Safeguards Notice provides information about my rights, including the process for disagreeing with the IEP. The school has informed me whom I may contact if I need more information. 

	Signature of Parent/Guardian/Surrogate:
	


I. SPECIAL CONSIDERATIONS THE IEP TEAM MUST CONSIDER BEFORE DEVELOPING THE IEP. ANY FACTORS CHECKED AS “YES” MUST BE ADDRESSED IN THE IEP.


Is the student blind or visually impaired?
	
	Yes
	
	The IEP must include a description of the instruction in Braille and the use of Braille unless the IEP team determines, after an evaluation of the student’s reading and writing skills, needs, and appropriate reading and writing media (including an evaluation of the student’s future needs for instruction in Braille or the use of Braille), that instruction in Braille or the use of Braille is not appropriate for the student.

	
	
	
	

	
	No
	
	


Is the student deaf or hard of hearing?

	
	Yes
	
	The IEP must include a communication plan to address the following: language and communication needs; opportunities for direct communications with peers and professional personnel in the student’s language and communication mode; academic level; full range of needs, including opportunities for direct instruction in the student’s language and communication mode; and assistive technology devices and services. Indicate in which section of the IEP these considerations are addressed.  The Communication Plan must be completed and is available at www.pattan.net

	
	
	
	

	
	
	
	

	
	No
	
	



Does the student have communication needs?

	
	Yes
	
	Student needs must be addressed in the IEP (i.e., present levels, specially designed instruction (SDI), annual goals, etc.)

	
	
	
	

	
	No
	
	



Does the student need assistive technology devices and/or services?

	
	Yes
	
	Student needs must be addressed in the IEP (i.e., present levels, specially designed instruction, annual goals, etc.)

	
	
	
	

	
	No
	
	



Does the student have limited English proficiency? 

	
	Yes
	
	The IEP team must address the student’s language needs and how those needs relate to the IEP.

	
	
	
	

	
	No
	
	



Does the student exhibit behaviors that impede his/her learning or that of others?
	X
	Yes
	
	The IEP team must develop a Positive Behavior Support Plan that is based on a functional assessment of behavior and that utilizes positive behavior techniques. Results of the functional assessment of behavior may be listed in the Present Levels section of the IEP with a clear measurable plan to address the behavior in the Goals and Specially Designed Instruction sections of the IEP or in the Positive Behavior Support Plan if this is a separate document that is attached to the IEP. A Positive Behavior Support Plan and a Functional Behavioral Assessment form are available at www.pattan.net

	
	
	
	

	
	
	
	

	
	No
	
	



Other (specify): 
	


II. PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE

Include the following information related to the student:

· Present levels of academic achievement (e.g., most recent evaluation of the student, results of formative assessments, curriculum-based assessments, transition assessments, progress toward current goals)

PSSA (If Applicable):

Grades:
· List student grades for the current school year.  If the student was enrolled for less than one quarter list their grades per date.

· Provide a brief description that justifies their grades.  Student is failing English due to attendance, work refusal, homework, etc.    

Regular Education Input:

STUDENT participates in woodshop ____ times per week for 45 minutes.  STUDENT’S grade in the course for this school year is a __________.  STUDENT's behavior is (Brief description).

CDT:
The Pennsylvania Classroom Diagnostic Tools (CDT) is a set of online assessments, divided by content area, designed to provide diagnostic information in order to guide instruction and remediation.  It assists educators in identifying student academic strengths and areas in need of improvement. The CDT reports are designed to provide a picture or snapshot of how students are performing in relation to the Pennsylvania Assessment Anchors & Eligible Content and Keystone Assessment Anchors & Eligible Content.

Results:

Classroom Diagnostic Tool – Math:

On ___/____/____, STUDENT was administered the Classroom Diagnostic Tool in the area of Math.  STUDENT’s results are summarized in the following table:

	Category:
	Score:

	Numbers & Operations
	Advanced (Blue)

	Measurement
	Proficient (Green)

	Geometry
	Proficient (Green)

	Algebraic Concepts
	Proficient (Green)

	Data Analysis & Probability
	Needs Improvement (Red)

	Overall
	Proficient (Green)


STUDENT demonstrated a need for improvement with the following concepts and competencies:  

*If a student has an overall score of Needs Improvement, list at least two standards for each area of Needs Improvement:

Example:

M6.E.3.1.1: Define and/or find the probability of a simple event (express as a fraction in lowest terms).

M6.E.3.1.2: Determine/show all possible combinations involving no more than 20 total arrangements (e.g., tree diagram, table, grid).

*At least one skill specific goal should be developed for each standard that is scored as Needs Improvement.  A maximum of two skill specific goals per content area (Reading/Math).   

Sample Goal:

When given 5 probability problems at the 6th grade level, the STUDENT will be able to express as a fraction in the lowest terms with 80% accuracy on three consecutive attempts.

Classroom Diagnostic Tool – Reading:

On ___/____/____, STUDENT was administered the Classroom Diagnostic Tool in the area of Reading.  STUDENT’s results are summarized in the following table:

	Category:
	Score:

	Comprehension
	Advanced (Blue)

	Vocabulary
	Proficient (Green)

	Interpretation & Analysis of Lit Elements & Devices
	Proficient (Green)

	Interpretation & Analysis of Persuasive Techniques
	Proficient (Green)

	Interpretation & Analysis of Organizational Skills
	Needs Improvement (Red)

	Overall
	Proficient


STUDENT demonstrated a need for improvement with the following concepts and competencies:  

*List at least two standards for each area of Needs Improvement:

Example:

R7.B.3.3.3: Interpret graphics and charts and/or make connections between text and the content of graphics and charts.

R6.B.3.3.2: Use headings to locate information in a passage, or identify content that would best fit in a specific section of text.

*At least one skill specific goal should be developed for each standard that is scored as Needs Improvement.  A maximum of two skill specific goals per content area (Reading/Math).   

Sample Goal:

Given an excerpt with graphics and/or charts at the 7th grade level, STUDENT will make connections between the text and content of graphics/charts with 80% accuracy on three consecutive attempts. 


Burns & Roe 

Burns & Roe is an Informal Reading Inventory (IRI) that measures student performance against established criteria to identify the independent, instructional, and frustration reading levels of students from Pre-primer through grade 12. Burns &Roe also diagnoses student strengths and weaknesses in word recognition  (miscue types: mispronunciation, substitution, insertion, omission, reversal, repetition, refusal) and comprehension (main idea, detail, inference, sequence, cause & effect, vocabulary) in order to guide instruction. Last, Burns & Roe identifies reading fluency (rate of words per minute).


Results:

STUDENT was administered the Burns & Roe on ________________.  He/she was given word lists to read orally.  The word lists consist of 20 words each.  STUDENT was given word lists starting at the _____________ grade levels and was marked correct if he/she was able to decode the word.   75% of STUDENT’S miscue errors were due to substitutions (example only – use the student specific miscue analysis).

Word List Recognition:

	Word List Grade Level
	Words decoded correctly within one second
	Total Words decoded correctly
	Total Percentage Correct
	Level

	Fourth
	20
	20
	20/20 = 100%
	Independent

	Fifth
	14
	17
	17/20 = 85%
	Instructional

	Sixth
	10
	15
	15/20 = 75%
	Frustration


Reading Passage Comprehension:
STUDENT was asked to read passages at the _____________ grade levels.  STUDENT was asked 10 questions after reading these passages. The results are summarized in the table below.  STUDENT has difficulty with identifying the main idea and supporting details in fiction and non-fiction passages (example only – use the student specific analysis).

Reading Comprehension:

	Reading Passage Grade Level
	Number of Questions Answered Correctly
	Total Percentage Correct
	Level

	Third
	10
	10/10=100%
	Independent

	Fourth
	7.5
	7.5/10=75%
	Instructional

	Fifth
	3
	3/10=30%
	Frustration


AIMSweb:
AIMSweb is a scientifically based, formative assessment system that ‘informs’ the teaching and learning process by providing continuous student performance data, evidence-based evaluation, and data-driven instruction.  AIMSweb uses Curriculum-Based Measurement (CBM); an approved and standardized assessment practice based on 25+ years of scientific research. The system provides benchmark-testing materials for K-8 for a number of areas, including Oral Reading Fluency (R-CBM), Reading Comprehension (MAZE), Math Computation (M-COMP), and Math Concepts and Application (M-CAP), as well as progress monitoring for any age.

Reading Comprehension Results:

STUDENT was administered AIMSweb on ________________. Given a ___ grade level MAZE assessment, STUDENT circled _____ correct responses in 3 minutes. STUDENT’s  correct responses were at the ____ percentile for grade _____.

Sample Goal:

Given 3 minute standard progress monitoring reading assessment passages at the ___ grade level, STUDENT will improve his/her reading comprehension within one academic year from a baseline of _____ correct responses (______ percentile) to _____ correct responses (50th percentile) on 3 consecutive attempts.
Oral Reading Fluency:

STUDENT was asked to read passages aloud at the _____grade level. STUDENT read ____ WRC (Words Read Correctly per minute) which is the ____ percentile for grade _____. 

Sample Goal:

Given 1 minute oral reading fluency passages at the ______ grade reading level, STUDENT will apply learned decoding and word analysis strategies to improve within one academic year from a baseline of _____ WRC ( ______ percentile) to the 50th percentile on 3 consecutive assessments.


Math Computation:

STUDENT was administered AIMSweb on ________________. Given a ___ grade level M-COMP probe, STUDENT earned _____ points in 8 minutes. STUDENT’s  points were at the ____ percentile for grade ____.

Sample Goal:

Given 8 minute CBM math computation probes at the ______ grade level, STUDENT will improve within one academic year from a baseline of ________points (______ percentile) to ________ points (50th percentile) on 3 consecutive attempts.

Math Concepts and Application:
STUDENT was administered AIMSweb on ________________. Given a ___ grade level M-CAP probe, STUDENT earned _____ points in _______minutes (8 minutes for grade 2-6; 10 minutes for grade 7-8). STUDENT’s  points were at the ____ percentile for grade ____.

Sample Goal:

Given _____ minute CBM math application probes at the ______ grade level, STUDENT will improve within one academic year 
from a baseline of ________points (______ percentile) to ________ points (50th percentile) on 3 consecutive attempts.
MY Access!

MY Access! is a web-based instructional writing product that provides students enrolled in grade 4 through higher education with an opportunity to develop their writing skills within an electronic portfolio based environment.  Students’ writing is scored based on a scoring rubric where a score of Advanced is 4 (above grade level expectations), Proficient is 3 (meeting grade level expectations), Basic is 2 (emerging in grade level expectations), and Below Basic is 1(below grade level expectations).
STUDENT is currently functioning at the following levels for writing:

Informative/Expository:  (List Assessment Dates)
	Writing Domain
	Score

	Focus/Meaning 
	

	Content/Development 
	

	Organization 
	

	Language Use 
	

	Mechanics and Conventions 
	


Persuasive:  (List Assessment Dates)

	Writing Domain
	Score

	Focus/Meaning 
	

	Content/Development 
	

	Organization 
	

	Language Use 
	

	Mechanics and Conventions 
	


Narrative:  (List Assessment Dates)

	Writing Domain
	Score

	Focus/Meaning 
	

	Content/Development 
	

	Organization 
	

	Language Use 
	

	Mechanics and Conventions 
	


Summary of Performance indicates that STUDENT’s areas of strength in writing include (list areas of strength).  His/Her areas of need include (list areas of need).  Writing instruction needs to be focused on (pick an are) writing as this is his/her weakest area of Writing.

Sample Goal:

Given a (pick a type of writing) writing prompt and access to a graphic organizer, STUDENT will respond by creating a 5 paragraph essay containing a clear topic sentence and no less than 2 supporting details in each paragraph, improving from the baseline scores of # for Focus, # for Content, # for Organization, # for Language Use, and # for Mechanics to a score of 3 for each of the stated areas in 3 out of 4 monthly assessments.
Present levels of functional performance (e.g., results from a functional behavioral assessment, results of ecological assessments, progress toward current goals)

Attendance:

· Include number of days missed and percentage.  

STUDENT enrolled in the STEPS program on ___/__/___.  Since that date he has attended ____ out of ____ days or ___% of the scheduled days.  Parent/STUNDENT reported reasons for absences are as follows: (List). 

*An attendance goal should be added if the student has more than 10% unexcused absences.

Discipline:
- Add summary of student discipline reports in Power School. 

STUDENT had a total of ____ discipline write ups for the 2010/2011 school year.  A summary of the write-ups are as follows:

Include # of incidents, dates, and a brief description.
For the 2011/2012 school year, STUDENT had a total of ____ discipline write ups. A summary of the write-ups are as follows:

Include # of incidents, dates, and a brief description.
Social Skills:

SSIS Template:

The Social Skills Improvement System (SSIS)

The Social Skills Improvement System (SSIS) rating scale was administered on ______.   The SSIS is an integrated system designed to facilitate the identification and classification of prosocial and problem behaviors and to aid in the design of intervention plans. The SSIS Rating Scales provides a broad assessment of a student's social behaviors, behaviors that can affect teacher-student relations, peer acceptance, and academic performance.  The SSIS measures behaviors that describe how STUDENT relates with adults and other children.  Results are based on ratings completed by STUDENT’s teacher, TEACHER NAME (R1) and a student rating, STUDENT (R2).  

Social Skills Scale

The Social Skills scale of the SSIS Rating Scales comprises a broad array of prosocial behaviors. Social skills are defined as socially acceptable learned behaviors used to promote positive interactions while simultaneously discouraging negative interactions. Sharing, helping, initiating relationships, and controlling one's temper are all examples of social skills that are commonly valued in society. While few children exhibit a high level of prosocial skills all the time, low scores on this scale may indicate a need for intervention.

R1: STUDENT 's Social Skills score based on TEACHER NAME rating falls in the __________________behavior level.

R2: STUDENT s Social Skills score based on STUDENT falls in the ___________________behavior level.

The SSIS Rating Scales organize prosocial behaviors into seven areas or subscales: Communication, Cooperation, Assertion, Responsibility, Empathy, Engagement, and Self-Control. For these Social Skills subscales, score is described using one of three behavior levels: Below Average, Average, and Above Average. A Below Average behavior level on any Social Skills subscale indicates that the individual may need direct instruction to improve his skills. 
STUDENT received below average ratings in the following subscales; List

Example:

Communication (R1 & R2), Assertion (R1), Engagement (R1 & R2), & Self Control (R2).  These scores would indicate a need for intervention.
*A goal should be generated for at least one of these areas.

Problem Behaviors Scale

The SSIS Rating Scales Problem Behaviors scale comprises a broad array of behaviors, some relatively mild and more commonly exhibited by youth (e.g., acts without thinking, fidgets, has difficulty waiting for a turn) and some infrequently observed and more severe (e.g., bullies others, talks back to adults, withdraws from others, performs non-functional behaviors or rituals). All of these behaviors can interfere with an individual’s social skill development. While all children demonstrate some problem behaviors from time to time, a high score on this scale indicates that the child is exhibiting more problems more consistently.

R1: STUDENT 's Problem Behaviors score based on TEACHER NAME rating falls in the _____________________behavior level.

R2: STUDENT 's Problem Behaviors score based on STUDENT 's rating falls in the ___________________behavior level.

The SSIS Rating Scales organize problem behaviors into five subscales: Externalizing, Bullying, Hyperactivity/Inattention, Internalizing, and Autism Spectrum. Scores are described using three behavior levels: Below Average, Average, and Above Average. 
STUDENT received above average ratings in the following subscales; List 

Example:

Externalizing (R2), Hyperactivity/Inattention (R2), Internalizing (R1 & R2), Autism Spectrum (R1 & R2).  Problem Behavior subscale scores that fall in the Above Average behavior level indicate that the STUDENT exhibits more problem behaviors than his peers and that intervention designed to reduce such behaviors may be warranted.

*A goal should be generated for at least one of these areas.

Academic Competence Scale

The Academic Competence scale, based on teacher ratings, describes a student’s academic performance in the subject areas of reading and mathematics and her/his overall motivation to succeed academically.

R1: STUDENT 's Academic Competence score based on TEACHER NAME rating falls in the ________________ behavior level.

Behavior:

Point System Template:

Point System:

On the class-wide positive behavior support system, STUDENT was rated every period (45 minute intervals) by his/her teachers across the following six operationally defined behaviors:

1. Participate in Classroom Activities / Complete Assigned Class Work

Students are expected to participate in class lessons by volunteering answers and remaining engaged in the task. All work assigned by the teacher must be completed during the class period or as otherwise directed by the teacher.

2. Use Appropriate Comments & Language

Students are expected to speak appropriately (i.e. refrain from cursing or using vulgar or racially charged language) to adults and peers.  Appropriate language applies to spoken and written language including written material on students clothing.  

3. Keep Hands and Feet to Self & Maintain Personal Space
At all times it is expected that students will use good judgment by adhering to personal boundaries (arms distance from one another). A student’s hands and feet are to be maintained within a personal boundary that does not interfere with the boundary of another.  The following physical contact is prohibited; touching another individual with the intent to taunt (i.e., play fighting or horseplay), physically touching another with the intent to hurt or cause harm (i.e., hard slap on back, punch, trip), and any wanted or unwanted sexual contact (kissing, groping, etc.).

4. Stay in Assigned Area

Students are expected to remain in the area assigned by the teacher and/or classroom aide.  Violations of the Stay in Assigned Area expectation occur when the student intentionally leaves the assigned area. Unless explicitly defined as being in seat, the area is always the room (e.g., classroom or lunchroom).

5. Respect Personal & School Property

Students are expected to demonstrate respect for their property, as well as the property of their peers, teachers and the school.  Violations of the Respect for Personal and School Property rule occur when an individual intentionally destroys or defaces his/her, their peers or the school property.

6. Follow Directions  

Students are expected to follow all teacher directions.  Students are to follow directions within 15 seconds.  Students not following directions within that time limit are considered noncompliant. A delay of greater than 15 seconds will result in a rule rule prompt (i.e., a prompt to display expected behaviors being provided.

STUDENT's average percentages per quarter in each of the six behaviors are as follows:

	Behavior:
	Quarter 1 Average:
	Quarter 2 Average:
	Quarter 3 Average:
	Quarter 4 Average:

	Participate in Classroom Activities / Complete Assigned Class Work
	
	
	
	

	Use Appropriate Comments & Language
	
	
	
	

	Keep Hands and Feet to Self & Maintain Personal Space
	
	
	
	

	Stay in Assigned Area
	
	
	
	

	Respect Personal & School Property
	
	
	
	

	Follow Directions 
	
	
	
	


** A goal should be developed for any behavior that falls below 85%

· Present levels related to current postsecondary transition goals if the student’s age is 14 or younger if determined appropriate by the IEP team (e.g., results of formative assessments, curriculum-based assessments, progress toward current goals)

Keys2Work

STUDENT participated in a Keys2Work interest inventory to identify careers that satisfy his/her personal interests.  Results of this inventory rank the top 3 out of a total of 6 personal interests (Realistic, Investigative, Artistic, Social, Enterprising, Conventional).  Results from STUDENT’s interest inventory identified the following as his/her top three interests:

1. __________________________

2. __________________________

3. __________________________

Based on the results of this inventory STUDENT has selected the following top 3 careers that correlate with his/her interests:

1. __________________________

2. __________________________

3. __________________________

Keys2Work also helps match student interests and careers with their aptitude so the student can narrow their focus to determine appropriate transitional goals.  Students are administered three different assessments (Locating Information, Applied Math, & Reading for Information).  The results provide the students with a level from ranging from 1 to 7.  The levels translate as follows:

· Levels 1 & 2 = Indicate the student has emerging skills.  

· Levels 3 & 4  = Indicate the student has the skills needed for basic job proficiency (8th grade level).  

· Level 5  = Indicate the student has achieved high school proficiency (12th grade level).  

· Level 6 & 7 = Indicate the student has skills equal to a college level.  

Results of STUDENT’S assessment are as follows:

1. Reading for Information = 

2. Applied Math = 

3. Locating Information =   

STUDENT completed an informal transition questionnaire to help identify post-secondary education goals, employment goals, and independent living goals.  STUDENT’s plans after graduation in each area are as follows:

Post Secondary Education & Training

· Summarize

Employment

· Summarize

Independent Living

· Summarize

In order for STUDENT to achieve their post-secondary education and training goal of _______, they will need to improve____________.

In order for STUDENT to achieve their employment goal of _______, they will need to improve____________.

In order for STUDENT to achieve their independent living goal of _______, they will need to improve____________.

· Parental concerns for enhancing the education of the student

· A statement needs to be added here.  If the parents do not provide any information, state that in this section.  

· How the student’s disability affects involvement and progress in the general education curriculum

· Because of STUDENT’s disability, his/her involvement in the general education curriculum will need to be modified in terms of classroom structure and positive behavioral supports. STUDENT’s need for support and services to maintain his instructional levels exceeds the resources available in the general education curriculum.   With appropriate supports, STUDENT should be able to demonstrate progress in the general education curriculum.

· Strengths

· Academic, developmental, and functional needs related to student’s disability

· Close supervision throughout the school day

· Highly structured class-wide positive behavior support program that allows for frequent feedback regarding desired school behaviors

· Direct social skills training

· Frequent rule reviews throughout the school day to make sure the student is clear on the behavioral expectations

· Clarification of orally presented directions

· Opportunities to role play/practice social skills

· Small group instruction

· Opportunities to problem solve academic or social difficulties with staff

· Access to mental health specialist when needed

· + STUDENT specific needs

· See ER.

	


III. TRANSITION SERVICES – This is required for students age 14 or younger if determined appropriate by the IEP team. If the student does not attend the IEP meeting, the school must take other steps to ensure that the student’s preferences and interests are considered. Transition services are a coordinated set of activities for a student with a disability that is designed to be within a results oriented process, that is focused on improving the academic and functional achievement of the student with a disability to facilitate the student’s movement from school to post school activities, including postsecondary education, vocational education, integrated employment (including supported employment), continuing and adult education, adult services, independent living, or community participation that is based on the individual student’s needs taking into account the student’s strengths, preferences, and interests.

POST SCHOOL GOALS – Based on age appropriate assessment, define and project the appropriate measurable postsecondary goals that address education and training, employment, and as needed, independent living. Under each area, list the services/activities and courses of study that support that goal. Include for each service/activity the location, frequency, projected beginning date, anticipated duration, and person/agency responsible.

For students in Career and Technology Centers, CIP Code:

	


	Postsecondary Education and Training Goal:
	Measurable Annual Goal

Yes/No

(Document in Section V)

	
	

	Courses of Study:

	

	Service/Activity
	Location
	Frequency
	Projected Beginning Date
	Anticipated Duration
	Person(s)/Agency Responsible

	
	
	
	
	
	

	
	
	
	
	
	

	Employment Goal:
	Measurable Annual Goal

Yes/No

(Document in Section V)

	
	

	Courses of Study:

	

	Service/Activity
	Location
	Frequency
	Projected Beginning Date
	Anticipated Duration
	Person(s)/Agency Responsible

	
	
	
	
	
	

	
	
	
	
	
	

	Independent Living Goal, if appropriate:
	Measurable Annual Goal

Yes/No

(Document in Section V)

	The IEP team including STUDENT and his parent/guardian has determined that a goal is not needed for STUDENT in this area at this time. 
	

	Courses of Study:

	

	Service/Activity
	Location
	Frequency
	Projected Beginning Date
	Anticipated Duration
	Person(s)/Agency Responsible

	
	
	
	
	
	

	
	
	
	
	
	


	IV. PARTICIPATION IN STATE AND LOCAL ASSESSMENTS

Pennsylvania System of School Assessment (PSSA) or Pennsylvania Alternate System of Assessment (PASA)

Students will be taking the PSSA or the PASA in the grade levels below.

Reading (Grades 3-8, and 11)

Math (Grades 3-8, and 11)

Writing (Grades 5, 8, and 11)

Science (Grades 4, 8, and 11)



	
	
	

	
	
	Assessment is not administered at this student’s grade level; OR

	
	
	

	
	
	Student will participate in the PSSA without accommodations; OR

	
	
	

	
	
	Student will participate in the PSSA with the following appropriate accommodations (allowable PSSA accommodations may be found in the PSSA Accommodations Guidelines at www.pde.state.pa.us under Pre K-12 and Assessment): OR

	
	
	

	
	
	
	See allowable accommodations listed in the link above.  Each accommodation selected should be listed as an SDI and incorporated into daily instruction.

	
	
	

	
	
	Student will participate in the PASA (criteria regarding PASA eligibility may be found in the PSSA Accommodations Guidelines at www.pde.state.pa.us under Pre K-12 and Assessment).

	
	
	

	
	
	

	
	
	
	Explain why the student cannot participate in the PSSA:

	
	
	
	

	
	
	
	

	
	
	
	Explain why the PASA is appropriate:

	
	
	
	

	
	
	
	

	
	
	Choose how the student’s performance on the PASA will be documented.

	
	
	
	
	Videotape (will be kept confidential as all other school records)
	

	
	
	
	
	

	
	
	
	
	Written narrative (will be kept confidential as all other school records)
	


	Local Assessments

	
	
	

	
	
	Local assessment is not administered at this student’s grade level; OR

	
	
	

	
	
	Student will participate in local assessments without accommodations; OR

	
	
	

	
	
	Student will participate in local assessments with the following accommodations; OR

	
	
	
	

	
	
	
	

	
	
	The student will take an alternate local assessment.

	
	
	
	

	
	
	
	Explain why the student cannot participate in the regular assessment:

	
	
	
	Due to STUDENT’S current educational placement outside of his/her home district, STUDENT will take assessments given at his/her current educational placement.

	
	
	
	

	
	
	
	Explain why the alternate assessment is appropriate:

	
	
	
	The alternate assessments are appropriate because they will identify where STUDENT is functioning in relation to the academic standards for PA and same age peers.  This information will support the development of appropriate goals and services.

	
	
	
	

	
	
	


V. GOALS AND OBJECTIVES – Include, as appropriate, academic and functional goals. Use as many copies of this page as needed to plan appropriately. Specially designed instruction may be listed with each goal/objective or listed in Section VI.

Short term learning outcomes are required for students who are gifted. The short term learning outcomes related to the student’s gifted program may be listed under Goals or Short Term Objectives.
	MEASURABLE ANNUAL GOAL
Include: Condition, Name, Behavior, and Criteria

(Refer to Annotated IEP for description of these components)
	Describe HOW the student’s progress toward meeting this goal will be measured
	Describe WHEN periodic reports on progress will be provided to parents
	Report of Progress

	
	
	
	

	
	
	
	


SHORT TERM OBJECTIVES – Required for students with disabilities who take alternate assessments aligned to alternate achievement standards (PASA).
	Short term objectives / Benchmarks

	

	

	


VI. SPECIAL EDUCATION / RELATED SERVICES / SUPPLEMENTARY AIDS AND SERVICES / PROGRAM MODIFICATIONS – Include, as appropriate, for nonacademic and extracurricular services and activities.

A. PROGRAM MODIFICATIONS AND SPECIALLY DESIGNED INSTRUCTION (SDI)
· SDI may be listed with each goal or as part of the table below.

· Include supplementary aids and services as appropriate.

· For a student who has a disability and is gifted, SDI also should include adaptations, accommodations, or modifications to the general education curriculum, as appropriate for a student with a disability.

	Modifications and SDI
	Location
	Frequency
	Projected Beginning Date
	Anticipated Duration

	Program-wide positive behavioral support program/Level system
	Across all settings
	Daily
	____
	____

	Small group instruction
	All academic courses
	Daily
	____
	____

	Line of sight supervision
	Across all settings
	Daily
	____
	____

	Opportunities to problem solve with staff
	Classroom, student behavior center, mental health specialists office
	Daily
	____
	____

	Model and reinforce appropriate social skills


	Across all settings
	Daily
	____
	____

	Opportunity to take time away in a quiet supervised setting
	Student behavior center, mental health specialists office
	Daily
	
	

	List any SDI that addresses the reason for referral
	____
	____
	____
	____

	If STUDENT is displaying behaviors that are presenting as a danger to him/herself, staff will implement approved Crisis Prevention techniques to manage STUDENT’s safety as well as the safety of others
	CCLC
	When the student is presenting as a danger to self or others
	____
	____

	+ Individual student specific SDI/See last year’s IEP
	____
	____
	____
	____


B. RELATED SERVICES – List the services that the student needs in order to benefit from his/her special education program.

	Service
	Location
	Frequency
	Projected Beginning Date
	Anticipated Duration

	Mental Health Therapy
	CCLC
	3 times every week for 45-minute session.  Individual/small group
	____
	____

	Transportation
	Home/School
	2 times every day for 60 minute session
	____
	____

	Nursing (if applicable)
	CCLC
	Per Physician’s prescription
	____
	____


C. SUPPORTS FOR SCHOOL PERSONNEL – List the staff to receive the supports and the supports needed to implement the student’s IEP.

	School Personnel to Receive Support
	Support
	Location
	Frequency
	Projected Beginning Date
	Anticipated Duration

	All professional/paraprofessional staff 
	Consultation and collaboration between academic, mental health, and nursing staff to monitor progress 
	CCLC
	1 time per quarter
	____
	____

	Crisis Response Team
	Annual training in Nonviolent Crisis Intervention (NCI)
	CCLC
	1 time annually
	____
	____


D. GIFTED SUPPORT SERVICES FOR A STUDENT IDENTIFIED AS GIFTED WHO ALSO IS IDENTIFIED AS A STUDENT WITH A DISABILITY – Support services are required to assist a gifted student to benefit from gifted education (e.g., psychological services, parent counseling and education, counseling services, transportation to and from gifted programs to classrooms in buildings operated by the school district).

	Support Service
	

	Support Service
	

	Support Service
	


E. EXTENDED SCHOOL YEAR (ESY) – The IEP team has considered and discussed ESY services, and determined that:

	

	
	
	

	
	
	Student IS eligible for ESY based on the following information or data reviewed by the IEP team:

	
	
	
	After reviewing the 7 factors outlined in Chapter 14.132 (2), student progress reports, achievement data, and considering input from IEP team members (including parent(s) and outside agencies, the IEP team has determined that [STUDENT NAME] is in need of ESY.  **Additional Statement indicating which factor makes Student eligible (samples below)**
SAMPLE STATEMENTS:
· _______ shows regression over breaks from school with an inability to recoup within a reasonable amount of time.

OR

· The skill of _____ is crucial for _______ to meet the IEP goals of self-sufficiency and independence from caretakers.

OR


· Successive interruptions in _____'s educational programming may result in his/her withdrawal from the learning process. [use this for students with school phobia issues]

OR


· _____ has mastered "an important skill" and an interruption in educational programming may result in the loss this skill.



	
	
	
	

	
	
	OR

	
	
	

	
	
	As of the date of this IEP, student is NOT eligible for ESY based on the following information or data reviewed by the IEP team:

	
	
	
	

	
	
	
	After reviewing the 7 factors outlined in Chapter 14.132 (2), student progress reports, achievement data, and considering input from IEP team members (including parent(s) and outside agencies, the IEP team has determined that [STUDENT NAME] is not in need of ESY.

	
	
	
	


	
The Annual Goals and, when appropriate, Short Term Objectives from this IEP that are to be addressed in the student’s ESY Program are:

  LIST goals to be addressed based on regression/recoupment data or statement given above. 
  Keep in mind that ESY is for maintenance of skills and that not every goal can be addressed during the ESY program period. Consider the most vital reading, math, social skills, and behavioral goals.



If the IEP team has determined ESY is appropriate, complete the following:

	ESY Service to be Provided
	Location
	Frequency
	Projected Beginning Date
	Anticipated Duration

	Summer Program
	CCLC
	5 hours a day/4 days per week (excluding July 4th and 5th)
	6/24/2013
	8/1/2013

	Transportation
	Home and School
	2 times daily for up to 60 minutes each session 
	6/24/2013
	8/1/2013

	List all related services for which a goal has been entered
	
	
	
	


VII. EDUCATIONAL PLACEMENT


A. QUESTIONS FOR IEP TEAM – The following questions must be reviewed and discussed by the IEP team prior to providing the explanations regarding participation with students without disabilities.

	It is the responsibility of each public agency to ensure that, to the maximum extent appropriate, students with disabilities, including those in public or private institutions or other care facilities, are educated with students who are not disabled. Special classes, separate schooling or other removal of students with disabilities from the general educational environment occurs only when the nature or severity of the disability is such that education in general education classes, EVEN WITH the use of supplementary aids and services, cannot be achieved satisfactorily.

· What supplementary aids and services were considered? What supplementary aids and services were rejected? Explain why the supplementary aids and services will or will not enable the student to make progress on the goals and objectives (if applicable) in this IEP in the general education class.

· What benefits are provided in the general education class with supplementary aids and services versus the benefits provided in the special education class?

· What potentially beneficial effects and/or harmful effects might be expected on the student with disabilities or the other students in the class, even with supplementary aids and services?

· To what extent, if any, will the student participate with nondisabled peers in extracurricular activities or other nonacademic activities?




Explanation of the extent, if any, to which the student will not participate with students without disabilities in the regular education class:

	Student requires replacement instruction to meet the outcomes identified in his/her measurable annual goals in (list all goal areas that apply; organization, reading, writing, math, behavior, social skills, etc.).  The instruction will require direct and explicit teaching of skills that are not within the scope of the grade level curriculum.  During such instruction, student could not participate meaningfully in the instruction or activities in which non-disabled peers would engage. The required replacement instruction will therefore occur in an alternative school setting, during which time, student will not be participating in the regular education classroom instruction/activities.  


Explanation of the extent, if any, to which the student will not participate with students without disabilities in the general education curriculum:

	The need for supplemental instruction in area of social skills and in the area of behavior intervention strongly outweighs the benefit that (student) would derive from participation in regular classroom instruction without counseling, even with substantial modification of the general curriculum and with adapted instruction, instructional grouping, texts, materials, equipment, and assessments.  The needed supplementary instruction will therefore occur in an alternative school setting.


B. Type of Support

1. Amount of special education supports

	
	Itinerant: Special education supports and services provided by special education personnel for 20% or less of the school day

	
	

	X
	Supplemental: Special education supports and services provided by special education personnel for more than 20% of the day but less than 80% of the school day



	
	

	
	Full-Time: Special education supports and services provided by special education personnel for 80% or more of the school day

	
	


2. Type of special education supports

	
	Autistic Support

	
	

	
	Blind-Visually Impaired Support

	
	

	
	Deaf and Hard of Hearing Support

	
	

	X
	Emotional Support

	
	

	
	Learning Support

	
	

	
	Life Skills Support

	
	

	
	Multiple Disabilities Support

	
	

	
	Physical Support

	
	

	
	Speech and Language Support


C. Location of student’s program

	
	

	Name of School District where the IEP will be implemented:
	Coatesville Area School District

	
	

	Name of School Building where the IEP will be implemented:
	Chester County Learning Center



Is this school the student’s neighborhood school (i.e., the school the student would attend if he/she did not have an IEP)?

	
	Yes
	

	
	
	

	X
	No. If the answer is “no,” select the reason why not.
	

	
	
	X
	Special education supports and services required in the student’s IEP cannot be provided in the neighborhood school

	
	
	
	

	
	
	
	Other. Please explain:

	
	
	
	


VIII. PENNDATA REPORTING: Educational Environment (Complete either Section A or B; Select only one Educational Environment)

To calculate the percentage of time inside the regular classroom, divide the number of hours the student spends inside the regular classroom by the total number of hours in the school day (including lunch, recess, study periods). The result is then multiplied by 100.

	SECTION A: For Students Educated in Regular School Buildings with Nondisabled Peers – Indicate the percentage of time INSIDE the regular classroom for this student:


Time spent outside the regular classroom receiving services unrelated to the student’s disability (e.g., time receiving ESL services) should be considered time inside the regular classroom. Educational time spent in age-appropriate community-based settings that include individuals with and without disabilities, such as college campuses or vocational sites, should be counted as time spent inside the regular classroom.
Calculation for this Student:

	Column 1
	Column 2
	Calculation
	Indicate Percentage
	Percentage Category

	Total hours the student spends in the regular classroom per day
	Total hours in a typical school day

(including lunch, recess & study periods)
	(Hours inside regular classroom ÷ hours in school day) x 100 = %

(Column 1 ÷ Column 2) x 100 = %
	Section A: The percentage of time student spends inside the regular classroom:
	Using the calculation result – select the appropriate percentage category

	5.15
	6.5
	(5.15 x 6.5) x 100 = %
	
	
	% of the day
	

	
	
	
	
	
	
	
	
	INSIDE the Regular Classroom 80% or More of the Day

	
	
	
	
	
	
	

	
	
	
	
	79
	
	
	
	INSIDE the Regular Classroom 79-40% of the Day

	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	INSIDE the Regular Classroom Less Than 40% of the Day

	
	
	
	
	
	
	


	SECTION B: This section required only for Students Educated OUTSIDE Regular School Buildings for more than 50% of the day – select and indicate the Name of School or Facility on the line corresponding with the appropriate selection: (If a student spends less than 50% of the day in one of these locations, the IEP team must do the calculation in Section A)

	
	
	
	
	
	

	
	
	
	
	
	
	

	
	Approved Private School (Non Residential)
	
	
	
	Other Public Facility (Non Residential)
	

	
	
	
	
	
	
	

	
	Approved Private School (Residential)
	
	
	
	Hospital/Homebound
	

	
	
	
	
	
	
	1



	
	Other Private Facility (Non Residential)
	
	
	
	Correctional Facility
	

	
	
	
	
	
	
	

	
	Other Private Facility (Residential)
	
	
	
	Out of State Facility
	

	
	
	
	
	
	
	

	
	Other Public Facility (Residential)
	
	
	
	Instruction Conducted in the Home
	

	
	
	
	
	
	
	

	
	
	
	
	
	


	EXAMPLES for Section A: How to Calculate PennData – Educational Environment Percentages


	
	Column 1
	Column 2
	Calculation
	Indicate Percentage

	
	Total hours the student spends in the regular classroom – per day
	Total hours in a typical school day (including lunch, recess & study periods)
	(Hours inside regular classroom ÷ hours in school day) x 100 = %

(Column 1 ÷ Column 2) x 100 = %
	Section A: The percentage of time student spends inside the regular classroom:

	Example 1
	5.5
	6.5
	(5.5 ÷ 6.5) x 100 = 85%
	85% of the day (Inside 80% or More of Day)

	Example 2
	3
	5
	(3 ÷ 5) x 100 = 60%
	60% of the day (Inside 79-40% of Day)

	Example 3
	1
	5
	(1 ÷ 5) x 100 = 20%
	20% of the day (Inside less than 40% of Day)


For help in understanding this form, an annotated IEP is available on the PaTTAN website at www.pattan.net  Type “Annotated Forms” in the Search feature on the website. If you do not have access to the Internet, you can request the annotated form by calling PaTTAN at 800-441-3215.
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