SECTION I

SUBJECT: Bob Marley (pseudonym)
AGE: 11 
GRADE LEVEL: Fifth grade in a coeducational private day school   
READING GROUP: At Bob’s school, the fifth grade has whole group reading instruction. There are no groups arranged to reading level.
FAMILY INFORMATION: Bob had three younger brothers in kindergarten, second and fourth grades. Bob’s father is a world renowned cardiologist and also a partner in a medical technology firm.  His mother is a registered nurse and is presently a home maker.

Former pop star Chubby Checker is one of their neighbors. (Bob wanted me to add this!)
FIVE THINGS BOB LIKES: 
FIVE THINGS BOB DISLIKES:



Animals (pets and wildlife) 

Cats
Nature study 



Cities
ATV 




Riding and traveling in a motor vehicle
Lobster



Soccer
Football



Baseball
ALWAYS WISHES HE COULD:

Take piano lessons

THREE WISHES:

Learn to fly like a bird

Talk to the animals

Be a world renowned ornithologist when he grows up

LIKES TO READ ABOUT:

Animals, especially in books written by children’s author Gary Paulsen

FAVORITE BOOKS:

Wood Song and Hatchet by Gary Paulsen

HOW BOB SPENDS HIS FREE TIME:

Bob enjoys playing with his menagerie of pets, everything from his beloved Brittany Spaniel Willie to 40 quail chicks he’s raising in their barn. After his pets are fed and taken care of, Bob likes to whisk around his parent’s farm on his ATV. During these little adventures, Bob likes to note different birds he sees in the woods. He keeps a notebook of all the different birds he sees birds. He said he got that idea from J. J. Audubon.

FAVORITE SCHOOL SUBJECT: 

Language arts 

READING INTERVIEW
Q: When you are reading and come to something you don’t know, what do you do?

A: If I’m at my house at night, I sound it out … out loud. I take about two or three words and sound ‘em out. I do get it.

Q: Do you do anything differently at school?

A:  I can’t say “duh’ out loud, ‘cause of SSR, we have to be quiet, y’know, it’s kind of weird. I still can do it, but it’s not as easy, so I do it in my head.

Q: Do you do ever anything differently?

A: At home, y’know, if I read ‘she waved her arms frantically,’ I’ll do it. (waves his arms)

Q: Who do you know is a good reader?

A: She’s in our reading group, Tuck Everlasting, she’s Elizabeth. She like skipped a grade. She can read a page in two seconds.

Q: What makes Elizabeth a good reader?

A: She reads a lot in her spare time. She’ll read a book a week. Tuck Everlasting, she’s read that already. Pretty much every book we’ve read this year, Harry Potter, Holes, she’s read ‘em all already.

Q: Do you think Elizabeth comes to something she doesn’t know?

A: Nobody can know everything. She comes to … not as commonly as the other people in our reading group … like me, not as commonly, but she does.
Q: When Elizabeth comes to something she doesn’t know, what do you think she does?
A:  I don’t know what she does at her house, she kinda does it in her head, just like me … she’ll get it.

Q: If you knew someone was having trouble reading, how would you help that person?

A: I’d probably help them do what I do, help them sound it out. If they had a different strategy I’d teach them my strategy. If theirs didn’t work, I’d say, oh here’s my strategy, since theirs isn’t working.

Q: What would your teacher do to help that person?

A: I think she’d …I may not have known the word and I’d help her sound it out and I’m sounding it out, too, I think my teacher would know the word right off the bat and she’d help her sound it out. And then at the end if she said ‘OK, that’s wrong or right,’ she’d say, ‘please try again,’ or ‘great job.’

Q: How did you learn to read?

A: Actually, in first grade, I would like to make these books, I love making books, my teacher, Mrs. ___ would do the ring thing and make it a real little … and so I’d write, I still have it, The Boy Who Loved Stones. And it was like five pages or something. And I would write and I would read it over and over since I loved the book I made. I don’t know why but I always loved numbering the pages. I didn’t pick up a book and read ‘em, I made my own book and read it.

Q: What would you like to do better as a reader?

A: I’d like to pronounce bigger words better, like … ah … I know what I accidentally pronounced wrong … calculator. I said ‘cow-kyu-lator,’ like I knew it was ‘calculator’ but I said ‘cow-kyu-lator.’ Trying to read so fast it came out ‘cow-kyu-lator.’

Q: Do you think you are a good reader and why?

A: I don’t think I’m a great reader, but I’m don’t think I’m like really… I think I’m OK, I think I’m in the middle. I think sometimes I’m not like Elizabeth, I don’t read as much as she does, I do read, I like to read. She’s … I think she’s much better than me. I think I’m a pretty good reader. I get stuck on words, like the average … I’m not really good, I’m not gifted, I’m just average.
ANECDOTAL NOTES AND OTHER OBSERVATIONS

Bob seems to be a very bright and inquisitive youngster. He appears to have interests that aren’t as typical as what you would expect from an eleven year old. I found his interest in ornithology (and use of the word) rather advanced for his age. His advantaged upbringing offers him plenty of opportunities to explore different things around his parents’ large farm. He seems to always have some activity at home to keep his interest which doesn’t include TV or video games. In fact, at no time did he mention those diversions as a favorite activity. He certainly must have inherited his interest in science from his father. He seems to highly value accomplishment by the manner in which he described the publishing of his book in first grade. I was surprised by his level of maturity in acknowledging his shortcomings as a reader. He is rather self-aware for an eleven year old and doesn’t seem at all embarrassed or ashamed of his progress.  It made me wonder if his parents were, or were not the type to place undue pressure on their children to succeed, especially in view of the father’s breadth of achievement in his field. My experience with private school parents of an upper SES and with a resume of accomplishment is that they can be very demanding and often unfairly so, especially if their child has developmental issues. So far, I see no evidence of that in this case

Given Bob’s responses, it didn’t sound like that he was overly concerned with his middling progress as a reader. I believe an excellent indicator of Bob’s character is the citing of language arts as his favorite subject. How many students would list a subject they were having difficulty with as their favorite? It sounds like that he would be willing to do whatever it takes to become a better reader. He has all the makings of a classic intrinsically motivated high achiever. Notice how he wants to be world famous ornithologist. He must really look up to and value his father’s achievement in his own field.

 I noticed an aspect of his speech pattern that I will look for in the reading analysis. He seems to begin sentences in a hurry and invariably, stops and restarts, as if his brain needs to catch up to what he wants to say. Or, he will begin a sentence with a certain thought, then pause and restart with another train of thought entirely. In the Reading Interview, I did not transcribe verbatim the few mispronunciations and self-corrects of words. I transcribed the self-corrected words for the purposes of clarity. Listening to the tape of the Reading Interview, these mispronunciations occurred when he spoke in a hurry.  It will be interesting to see how he reads the passages and perhaps discover if his reading exhibits similar tendencies as his speech patterns. 
SECTION II
Reader’s Retelling Transcription of the QRI-II passage “Christopher Columbus”
I remember it was about Christopher Columbus and he was one of the only people that believed that the world was round. And he wanted to go and discover what was in the unexplored Atlantic and so, it took him … he went to the King and Queen of Spain and it took him about seven years since they were in a big war, they couldn’t afford that money and then the seven years he … it was easy to get it but it was more difficult to find people who wanted to sail. After he found ninety people they sailed and in 1492 and then, ah … the sailors started to get worried after a month … worried after a month … and so they kept telling him to go back and kept saying ‘no, no you’ll be famous, there’ll be gold,’ and that’s when they saw some branches and leaves in the water they continued sailing and on October 11th in (garbled words) in 1492 they found it, they named it … the … I forget what they named it … but um, he thought he died believing he’d found the Indies.

(Bob was then asked if could remember anything else about the passage)
He named it the … um, ‘something Indies.’
SECTION II

ADDITIONAL NOTES, OBSERVATIONS, AND CONCLUSIONS

Bob read with intense concentration. You could tell he was working very hard at the task by the way he furrowed his brow as he read through the passages. He didn’t sit entirely still; he’d shift in his seat and cross and uncross his legs quite bit but his concentration on the pages didn’t waver.  Perhaps he was working too hard at it, which could’ve been the reason for his mistakes. He was aware that he wasn’t a great reader, so he was trying to compensate by working extra hard at trying to succeed. He didn’t seem relaxed as he read. In fact, some of his physical histrionics could be interpreted as that he was becoming frustrated with his success at mastering the reading passages.  His intensity belied the low level of concern over his reading progress expressed during the Reading Interview in Section I. When he talked about his reading, he didn’t sound at all worried that he wasn’t the best reader. He seemed to be a reader that was trying to rush through the passages, not because he wanted to finish quickly and move on, but because he couldn’t wait to discover what was being revealed by the text. Learning and acquiring knowledge excited Bob; that was certainly evident in his Interest and Reading Interview in Section I.

I’ve observed that Bob read in the same style as he speaks. He knew what he wanted to say and in his excitement to express himself, his words blurted out without being able to support his full thought. In the previous paragraph I cited his tendency to rush through sentences. His mind was making predictions based on schematic or graphophonic cues, but at times his predictions weren’t making semantic sense. A good example of this was his substitution of the word remained for reminded, and moment for movement.  He seemed to have problems when a series of instant words appeared in succession in a sentence, especially during this phrase, “… that they had nothing to fear.” He wanted to insert would get after they and then tried to self-correct the phrase. When he didn’t successfully self-correct the first time, he simply moved on and miscued once again in the same sentence, substituting not for nothing, and then attempted to self-correct the entire phrase again. When that didn’t work, he apparently felt that he should pass on trying again and move on to the next sentence. He averaged a miscue every few sentences, however, 75% of the miscues didn’t negatively impact semantic sentence meaning. I think this correlated to his level of recall as well. His level of recall wasn’t excellent, but it was enough to be considered adequate, almost very good. He missed fewer details of the Columbus story than he did for the Martin Luther King story, but again, we can’t discount the role of schema here. He may have been already familiar with the story of Columbus, as it is part of the traditional social studies curriculum at his school. Martin Luther King is only given a cursory examination in February of each school year when his history is mixed in with other notable black Americans.  
SECTION IV
Bob’s strength is that he considers language arts to be a fun and exciting activity in school. He loves the whole process, especially the publication stage of writing. Viewing his work in a finished and presentable form gives him a grand feeling of accomplishment. He enjoys writing on subjects he is interested in, which is large in number, as Bob is a young boy with a wide variety of interests. His scope of interest has granted him a decent understanding of the world around him, combined with the experiences his family’s SES allows him to participate in. He’s traveled to many different parts of the country which have broadened his schema immeasurably. Like writing, he loves to read books on subjects that interest him. His love of nature and the outdoors has led him to the book of author Gary Paulsen. (I told him about an author of nature themed books that I enjoyed reading as a youngster—Jim Kjelgaard )  Bob is intrinsically motivated and determined to be a better reader and writer.  He does not, on the surface, appear jealous or resentful that others in his class that are better readers or writers than he.His writing style is a bit more advanced that his reading ability. He seems to be able to write longer sentences than he is able to read without miscues. When he writes, he is able to self-correct his own thoughts, spelling, and syntax more successfully by erasing something he doesn’t like and starting again.
Bob should work on his fine motor skills and become more controlled with his handwriting. It seems that some of his letters, especially the letters “y” and “g” (letters with descenders) appear unwieldy. He needs to work on having more consistent spacing in between his words. Perhaps he is trying to imitate the type of justified spacing he sees from a computer word processor. Where Bob needs to improve is on his overall fluency and the quality of his substitutions when he reaches a word he has trouble with. There were clear examples of substitutions in his reading samples that didn’t make semantic sense, although they looked pretty close to the actual word. 

Bob’s reading characteristics follow most closely with Phinney’s profile of the Overloaded Reader. His own characteristics align very closely with Phinney’s descriptions of the Overloaded Reader’s personality, attitude, and reading style. I can’t tell from the QRI-II samples that Bob read if he has trouble reading long sentences. If I were to construct an action plan for Bob, the first thing I would try to address is to slow him down and decrease his physical signs of frustration. Try to encourage him to relax and take his time. He shouldn’t have to rush his speech or his reading, because it compromises his effectiveness as a communicator. I’m pretty sure Bob has an above average IQ, based on my conversations with him. He may be exhibiting some mild attention deficit-like characteristics, based on what I know of his family history and through observing him (his brother has been diagnosed with ADHD and does have an above average IQ, according to his teacher. I was not able to talk to Bob’s teacher about Bob’s IQ score). But of course, without proper testing, we can’t say for sure if Bob has any attention deficit issues. What I do see is a very energetic youngster that has trouble slowing down and performing tasks properly. What we can do is use Bob’s energy and channel it toward constructive results that he can take ownership of. I would utilize more audio recording or perhaps even videotape recording of Bob’s oral reading so he can see and hear himself and be able study his own body language. I’m sure a self-assured boy like him would be unself-conscious enough to enjoy watching himself. However, I would be sure to monitor his reactions carefully to make sure that the exercise doesn’t cause any negative effects. It might be helpful to ask him first how he feels about being videotaped. It’s obvious from my exercise with him that audio taping didn’t inhibit his level of performance. Probably because my audio cassette recorder was about the size of a vending machine packet of Tide and very unobtrusive looking had something to do with it. If a video camera is used to record him, I would try to be sure that it is small and unobtrusive as well. I have used with great success video cameras in the classroom to record students in the past. 

Bob should be encouraged to read more books above his grade level so he can expand his vocabulary. According to Phinney, the Overloaded Reader needs to read more expository text. Having never read any of Gary Paulsen’s books, I can’t say if he writes in a narrative or expository style. I regret only having given Bob narrative passages to read for this case study. Perhaps this is one aspect of Phinney’s profile that Bob doesn’t fall into. Note his results from the sixth grade Examiner Word List from the QRI-II and one will notice his difficulty with some multi syllabic words. A truly fluent fifth grader should have been able to show better results on that list, in my opinion. I would also encourage Bob to improve his handwriting by writing more books on subjects he enjoys. Since he admits an appreciation for writing on familiar subjects, let him indulge that and permit him to publish with the ring binders and any of the other physical adornments of commercially published books. Since he likes that part of it the most, the work that leads up to that point will create its own momentum for him.

Practice, practice, and more practice. That would be my mantra for Bob’s success as a reader and a writer. He certainly has the intelligence and the drive to get him there. Still, by employing all these strategies, he may still have an undiagnosed special need that may impede his progress. Family history must be taken into account. However, all non-medical alternatives must be exhausted before going to the next step of thinking about any psychological testing. My observation of today’s educational environment is that too many rely on the quick fixes of medication as an alternative to counseling and modified curriculum.    
SECTION V
This was my first reading case study and it presented quite a challenge for me. My only exposure to the challenges of teaching language arts (and other subjects) to students was by holding conversations with classroom teachers over the years. I began, though a process of osmosis, gathering a familiarity with the lexicon and the variety of instructional strategies used by these fine and hardworking teachers. I attempted to emulate them and apply what I learned from them when I first received the opportunity to teach on the college level. I eventually gained an understanding as to how difficult it can be to try and address the needs of students with learning and developmental issues. I learned that every teacher has a different theory as to what would work best. No one teacher has all the answers and no two students are alike. Everyone is an individual and has their own particular needs. To know what’s best for a child is something that, in my opinion, can’t be only taught in school. To know what’s best must be based on sharp intuition as well as being well trained. Additionally, one that isn’t attuned or sensitive to the human condition can’t begin to know how to help anyone, no matter if the people needing help are six or sixty. I felt that after this case study, I had a pretty good idea what could be done for “Bob Marley,” based on my old schema, what I learned in EDR 510, and what I learned from observing and talking to him. I made it a point to spend more time with him than what was needed to answer the survey questions. I felt I needed to gain his trust and make him feel comfortable with me. I knew that he wouldn’t do his best on the reading and writing passages if he in any way felt inhibited by my presence. My experience at working with young people certainly helped here. I’m of the belief that kids are kids, no matter what the age. I have no problem transitioning from college to elementary students in the way I communicate with them. 

I don’t believe I have enough experience in this field to comment too critically about the validity of this test. For my first time out, I’d say it was a comprehensive test and covered everything that it should. I did take the liberty, however, to expand upon the questions a bit in the writing survey in Section III. Since teachers are always supposed to be flexible, I sensed that Bob was going in a direction with his answers that I thought best to pursue. I felt his answers gave me a deeper understanding of his thinking and his motivations as to why he liked/disliked certain aspects of writing. I’ve learned that sometimes a researcher must look, to use a cliché, “outside the box” for answers to their questions. That’s what I enjoy about this kind of work, that the researcher has the latitude to expand on certain areas of inquiry. I didn’t transcribe the side conversations that Bob and I held regarding his other likes/dislikes about school and life in general. They wouldn’t have fit into the format of this case study, but they did give me more insight into Bob’s mind. What helped was that he wasn’t at all shy with his disclosures. He was happy to relate what he thought would be helpful to me in my research. For that I was most grateful. Even the minutest detail can in retrospect be very revealing later on when analyzing the data for the report conclusions. 

How have my attitudes changed regarding reading? They haven’t really, as I’ve always believed that reading and writing are the most important part of a person’s education. If anything, the experience of conducting this case study has reinforced and strengthened my feeling about the importance of teaching language arts. The overall literacy of any population has a direct impact on the strength of its society, I truly believe that. If one can’t read and write, their prospects for any kind of success on any level is significantly diminished. Without good reading and writing skills, a person loses their sense of self-empowerment and ability to enact some control over their own destiny.   
SECTION III
WRITING INTERVIEW

Q:  What is writing?

A:  Writing was invented by humans … humans are the only living things that can … I think, yes, write. It is letters that make work, no … letters put together to make words and you write the letters and write the words down … that’s the best definition I can think of.

Q:  Among the students you know, who you think is a good writer and what makes them a good writer?

A: (thinks for a few moments) Hmmmm, Drew _____, he’s one of my best friends. He’s a really good … he’s really funny. He comes up with really good ideas to write about … to write about something important he’ll come up with a really, really good idea and he has the neatest handwriting. Usually boys don’t have the best handwriting like girls, and he has neater than most of the girls.

Q: Do you ever notice if he has any problems when he writes?

Um, yea, just like everyone, um, he doesn’t … he worries a little more about if his handwriting is neat because he likes to get good grades. Like I know some people, um, if they just make a little mistake, they’ll just write over it. But Drew, likes to erase then write it again, even on first drafts or sloppy copies. He’s in my Tuck Everlasting group, there’s four people in it. I noticed … ah, he erases like normal people

Q: Among the published authors you know about, who do you think is a good writer?

A:  Gary Paulsen. Since I love outdoors he’s probably the only author I can think of who writes about outdoor stuff … he was in that famous sled dog race in Alaska …

Q: … Iditarod?

A: Yea, Iditarod, he was in the Iditarod.
Q: What about Gary Paulsen makes him a good writer?

A: he used good words, he won’t say, like he does a lot of detail, he puts a lot of detail. he’ll talk about … he wants to say, ‘here’s my friend, Bob,’ and then he’ll talk about (Bob) for a little more and introduce them in the book and he won’t say ‘here’s (Bob).’

Like that, he’ll be more specific. He’ll talk about the subject for a few paragraphs.

Q:  Think about when you used to write stories, who helped you learn to write them?

A:  Mrs. ______, my first grade teacher, ah, actually, Todd _______ (the teacher’s son) is one of my best friends. And she … I used to make little tiny books just and bind them … just two page books or something … didn’t I tell you about them before? I liked to number the pages? So that’s how I learned to write.
Q:  How did your teacher help you?

A:  To get me to love to write she would bind them, ‘cause I’d like to have … I thought it was pretty neat … and she would bind them for me no matter how big or small it was … she always … she would edit for me … like I wouldn’t do these because I had to I’d do them for fun at recess.

Q:  When you are writing and you’d get stuck on something, what would you do?

A:  Um, I could ask the teacher, I’d sometimes do that, or if it was a rough draft, I could just write down what I think it would sound like and the teacher would edit it.

Q:  What do you really like about your own writing? What’s your favorite part?

A:  Writing about things that I like to do. Like if the teacher says I have to write about, say, baseball, I’d … (makes a face) I don’t enjoy writing about it, I don’t know a lot about it I don’t think it’s a fun subject so I don’t enjoy that.

Q:  What would you like to improve about your writing?

A:  Um, punctuation and handwriting. I don’t like the way my handwriting is.

Q:  Do you feel you get a lot of practice on your handwriting?

A:  Yea, I think more than my reading I think I do better in writing than reading.

Q:  How has your writing changed from last year?

A:  Ah, probably in, ah, spelling. Probably in spelling. A little bit in my handwriting.

Q:  How about your vocabulary? Has it grown since last year?
A:  Uh huh, I just learned some words with you, on that list you had me read … ‘wavelengths’ that was the one I never …

Q:  If you have to think about all the writing you have done, do you think you are a good writer?
A:  I think I’m … I thought I was an OK reader and I think I’m a good writer.

Q:  What are you better at?

A:  Definitely writing.

Q:  Does writing come more easily to you?

A:  I think its … because, yea … like if you make a mistake you can kinda fix it, and reading if you say it wrong you … you can go back, but sometimes you may never get that word, but … I just think it comes easy to me, that’s all.

Q:  Do you like writing?

A:  Yes.

Q:  Why do you like writing?

A:   I like it because I think I’m … it’s going to be a life skill that I’m going to need to use … um, I’m not sure why. Um, I just kinda do. I like writing about what I like.  

ANECDOTAL INFORMATION AND OTHER OBSERVATIONS

Bob told me that this wasn’t the first time he wrote about his dog. Earlier this school year he was given an assignment to write some poetry in language arts. He chose the subject of his dog and based his poem on that. He shared that poem with his class and enjoyed the experience of reading aloud. As for writing this sample, he told me that he could have written three pages on the subject of his dog, as it is a subject that he likes.

While Bob was writing, I noticed a few things about his physical posture and other idiosyncrasies. Bob is right handed and writes with a steady and moderate speed. He’ll often stop in the middle of writing and review what he’s just written. Then he will continue after he is finished checking. At times he will lay his head down on the table as he continues to write. His handwriting isn’t as bad as he led me to believe. It wasn’t the neatest I’ve seen but certainly not the worst.  In ten minutes of total writing time, he made eleven erasures. His overall demeanor during the assignment was positive. He seemed focused and oriented to complete the task faithfully. He read his essay back to me with confidence and with only a few miscues, mostly repeated words but no substitutions or stretch-outs.
After studying his writing sample, I could see that he is more successful at assembling cogent and structured thoughts on paper than he is verbally. He made only a few spelling and grammatical errors. This may be because he takes more time to think about what he’s going to write as opposed to when he’s speaking or reading.   

